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Moving in My World:  
From School PE to Participants-Centered Art Exhibitions
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To address persistent health and physical activity issues, listening to the opinions and needs of a diverse popu-
lation should be at the forefront of a social justice agenda. This article examines how a participant-centered 
photo exhibition, as the culmination of a two-year-long visual participatory research project, provided a site 
of public pedagogy for the audience to be acculturated around issues of ethnically diverse young people’s 
physical activity. Drawing from constructivist theory, I first present ethnically diverse young people as “experts 
of their own lives” and as active agents in their self-expression of their embodiments. I then demonstrate 
how young people’s visual narratives created alternative visions to media-driven body ideals, and to current 
schooling practices of body control and regulation. Last, I consider the benefits and limitations of organizing 
a photo exhibition as a pedagogical means to disseminate research findings to a larger audience, beyond the 
“academic monopoly,” for social change.
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“Performing social change begins with artful ways 
of seeing and knowing ourselves and the world in 
which we live” (Finley, 2008, p. 692).

Today’s schools are urged to develop physical edu-
cation (PE) curricula that privilege fitness, health, and 
exercise to address standing public concerns about the 
obesity “epidemic” and young people’s declining fitness 
(Azzarito, 2009; Burrows, Wright, & Jungersen-Smith, 
2002; Cliff & Wright, 2010). In their adoption of fitness 
testing practices (e.g., Fitnessgram), fitness assessments, 
standardized testing (e.g., Body Mass Index), and mea-
surements of body weight in PE, schools comply with 
dominant discourses of healthism and become sites for 
disciplining, controlling, and regulating young people’s 
bodies (Evans, Rich, Davies, & Allwood, 2008; Mac-
donald, 2011). Such a pedagogical overemphasis on 
body weight, shape, and size might have detrimental 
consequences, however, for many young people in 
terms of their self-concept (Wright & Harwood, 2009), 
perceptions of their bodies, and the ways they act on 
their bodies (Azzarito, 2009). This disciplinary and 
regulative approach to the education of young people’s 
bodies, which is a hidden curriculum of the public health 
“crisis” (Macdonald, 2011), strips young people of their 
rights to make sense of their physicality, to learn how to 
express themselves, and to make decisions about who 

they are and who they want to become in the context of 
physical culture.

Health imperatives regarding current school prac-
tices of fitness deny young people the enjoyment and 
pleasure associated with physical activity (Burrows et 
al., 2002), stifles young people’s views of their own 
bodies (Azzarito, 2013), and frames ethnically diverse 
young people within a deficit paradigms, “at risk” or as 
a “problem.” School-based fitness crusades continue to 
be inflicted on young people, especially on ethnically 
diverse young people, girls, and poor children, who 
are often identified and labeled as fatter and less physi-
cally active than the white and upper class (Macdonald, 
2011). In so doing, there is very little consideration of 
the ways ethnically diverse young people in multicul-
tural contexts construct meanings around their bodies, 
negotiate dominant discourses of healthism, and make 
sense of their engagement in physical activities and the 
implications of these activities for their lives. To address 
persistent health and physical activity issues, listening to 
the opinions, experiences, needs, and desires of a diverse 
population should be at the forefront of a social justice 
agenda (Finney & Rishbeth, 2006).

While ethnically diverse young people’s corpo-
real expression in diverse communities is increasingly 
monitored and regulated in the context of the formal 
institution of schooling (Macdonald, 2011), spaces of 
informal learning outside of the school context can func-
tion as public pedagogies to empower and enable young 
people to “speak for themselves” about their embodied 
experiences. In other words, schools are not the only sites 
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of teaching and learning. Focusing on grassroots social 
action, Sandlin, Shultz, and Burdik (2010) called for 
educational research that challenges hidden pedagogies 
in school and goes beyond traditional school settings, 
by considering “spaces of learning including museums, 
public parks, art installation” as critical sites of public 
pedagogies. By recognizing inherent links between 
school and sites of public pedagogies, several scholars 
have started to research embodied learning happening 
outside of the schooling system (e.g., the Internet, popular 
culture, museums, parks) (Azzarito, 2013; Enright, 2013; 
Phillips & Tinning, 2011). Educational spaces should 
be created outside the current disciplinary context of 
school PE to empower and enable ethnically diverse 
young people to voice their opinions and represent their 
embodiments so that they can be understood on their own 
terms and their own culture by the public.

If we are to seriously consider and carefully listen 
to ethnically diverse young people’s voices for social 
change, then establishing a link between academic 
practice and the real world of physical culture that 
young people inhabit daily in their local communities is 
crucial to influencing political, educational, and social 
concerns about physical activity and health. In this paper, 
I thus argue that to encourage ethnically diverse young 
people to express their subjectivities in meaningful and 
contextualized ways, image-based research as a form of 
“expressive research” (Finley & Rishbeth, 2006, p. 27) 
might make us more fully aware of ethnically diverse 
young people’s perspectives, experiences, opportunities, 
and barriers to physical activity. I unfold my argument 
by first providing a constructivist view on young people 
as “experts of their own lives” and as active agents in 
their self-expression and self-representation. Second, I 
discuss how participant-centered exhibitions have the 
potential to raise public awareness around issues of 
social justice without “Othering” ethnic-minority and/
or marginalized groups. Thus, I present how part of the 
research findings emerged from the Moving in my World 
research was delivered at an art-community center in the 
effort to enable ethnically diverse young people to enter 
public conversations about their own physicality. Last, 
reflecting upon the outcomes of this exhibition, I consider 
the benefits and limitations of organizing the exhibition 
as a means to disseminate research findings beyond a 
narrow academic audience.

Public Exhibitions of Young People 
as “Experts on Their Own Lives”:  

A Constructivist View

“It takes imagination to break with ordinary clas-
sifications and come in touch with actual young 
people in their variously lived situations. It takes 
imagination on the part of young people to perceive 
openings through which they can move” (Greene, 
2000, p. 14).

Over the past two decades, child-focused researchers 
increasingly have been adopting image-based educational 
research by aiming to “see,” “close listen,” and “enable 
[children] to imagine” themselves in the context of par-
ticular issues (Gauntlett & Holzwarth, 2007; Thompson, 
2008). This perspective reflects a recent paradigm shift 
in the study of young children and young people in the 
social sciences (Finley, 2008). According to Prosser and 
Burke (2008), “The current view is that children are 
active in their own social worlds and, given the means, 
are able to articulate and construct their own unique 
perspectives” (p. 408). This is also echoed by Hooper-
Greenhill (2004): “[T]eenagers have the capacity to be 
imaginative and thoughtful and to extend themselves 
into the lives of others. They need opportunities for 
self-expression and creative learning” (p. 113). From a 
constructivist perspective, young people are viewed as 
active and dynamic agents in their own communities, 
with their own agendas, with the ability to negotiate 
dominant discourses that permeate their lives; and with 
the capability of providing expert testimony about their 
life experiences (Thompson, 2008).

Conducting participatory research with and for rather 
than on ethnically diverse young people has the potential 
to enhance ethnically diverse young people’s agency 
and self-expression, repositioning them as active agents 
of their lives (McNicoll, 1999). From a constructivist 
perspective, there is an “understanding and recognition 
of children and young people as active participants, com-
petent human beings, valid social actors, co-constructors 
of knowledge, agents, experts on their own lives. Young 
people have extensive knowledge based on their own lived 
experiences of physical culture” (Enright, 2013, p. 201). 
Among a range of visual methods, photography can serve 
as both a constructivist pedagogy and an “expressive 
research” methodological approach (Azzarito, 2010a). 
Photography as a pedagogical approach to visual research 
centers ethnically diverse young people in the research 
process by positioning them as “co-researchers,” “active 
agents,” and “collaborators” and by giving them the 
opportunity to express and voice their perceptions and 
emotions to themselves and the public (Thompson, 2008). 
Soto and Swadener (2005) have suggested that visual 
participatory approaches are viewed as “decolonizing 
methodologies” because they aim to enable young people 
who are “less powerful” or with “less voice” to “speak for 
themselves” about particular issues. Decolonizing meth-
odologies can be particularly useful when conducting 
research with ethnically diverse young people, who are 
stereotypically constructed as “bodies at disadvantage,” 
a “problem,” “at risk,” “lazy,” or “unfit” in the context 
of today’s public health (Azzarito, 2009). Decolonizing 
methodologies reposition participants as centered in the 
research process, active agents in their construction of 
body knowledge, and co-researchers of specific issues of 
inequalities. When working with ethnically diverse young 
people, another goal of decolonizing methodologies is to 
decrease power unbalance or differentiation between the 
researcher and ethnically diverse young people engaged 
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in the research context, while validating, legitimating, 
and valuing their perspectives, views, and experiences. 
Importantly, making ethnically diverse young people’s 
emotions and views visible to the public might open up 
spaces of pedagogical possibility and transform issues 
of social justice and equity (Clover, 2011; Finney & 
Rishbeth, 2006).

As a pedagogical tool, taking photos gives ethnically 
diverse young people an opportunity to perform an excit-
ing task and to express and represent their experiences 
and understandings in creative and meaningful ways 
(Thompson, 2008). These visual approaches stimulate 
creativity that encourages ethnically diverse young peo-
ple’s active learning, multiple ways of seeing, and search 
for self-representations that might potentially break 
stereotypes. From a constructivist perspective, according 
to educational philosopher Maxine Green (2000), with 
the integration of art-based visual approaches (including 
photography), “Students might come to use imagination 
in a search for openings without which our lives narrow 
and our pathways become cul-de-sacs. . . . The arts in 
particular, can release imagination to open new perspec-
tives, to identify alternatives” (pp. 17–18).

Producing images encourages marginalized groups 
of young people to “speak for themselves” about issues 
they negotiate in their daily lives, voice their views, and 
shed light on their struggles (Soto & Swadener, 2005). 
Words can often be disempowering for young people 
(Prosser and Burke, 2008), but taking pictures and creat-
ing videos, drawings, and collages provide young people 
with innovative visual tools and alternative means of 
expression (Thompson, 2008). Keller et al. (2008), for 
instance, suggested that visual approaches can reveal 
health disparities and provide culturally relevant means 
of expression for ethnically diverse young people to shed 
light on their experiences, views, and the materiality of 
sociocultural and economic resources that they have 
access to in the local and urban community context of 
their daily lives. Such visual approaches enable young 
people to narrate aspects of their identities and lived expe-
riences that otherwise would remain hidden (Gauntlett 
& Holzwarth, 2006). Public exhibitions of photography, 
videos, paintings, and other visual media have the poten-
tial to represent, capture, and creatively express the role 
of physical culture in ethnically diverse young people’s 
lives in more authentic ways (Azzarito, 2010a).

When using art-based approaches (e.g., photogra-
phy) as an “expressive research” tool, exhibitions can 
function as a powerful pedagogical opportunity to encour-
age ethnically diverse young people to become active 
learners, artists, curators, and cultural agents in creating 
their own stories and personal cultural texts (Bryant, 
2011). As part of participatory research methodologies, 
public exhibitions create an empowering space for ethni-
cally diverse young people to share their autobiographical 
narratives with their peers, families, teachers, and others 
in the public audience. As McNicoll (1999, p. 58) pointed 
out, public exhibitions of young people’s artwork provide 
“a space for the youths’ expression.” Exhibitions might 

provide spaces for social change where new forms of 
subjectivities are expressed and cultivated, creating 
alternative ways of seeing a social issue (Cameron & 
Gibson, 2005). In the context of physical culture, as sites 
of pedagogy, public exhibitions center and legitimate 
ethnically diverse young people’s story-telling of their 
embodied experiences and thus can offer a lens through 
which the public might reimagine ethnically diverse 
young people’s physicality, beyond stereotypes (Azzarito, 
2013). Therefore, the specific purpose of the Moving 
in My World research was to enable ethnically diverse 
young people in an urban multicultural context to “speak 
for themselves” against the backdrop of public health 
by empowering them to express their embodiment in 
authentic, creative, and contextualized ways, as well as to 
disseminate student-researchers’ photos at a community-
art center as a site of public pedagogy for social change.

The Power of Public Exhibitions: 
Disseminating Research Findings 
Beyond the “Academic Monopoly”

Finley (2008) problematized how participatory research 
processes can be empowering for minority groups, posing 
a crucial question for qualitative researchers: “How do 
researchers write up their understandings without ‘Other-
ing’ their research partners, exploiting them, or leaving 
them voiceless in the telling of their own stories?” (p. 
682). Traditional qualitative methodologies might not be 
adequate to address research questions that center par-
ticipants in the research process and moreover, to make 
their views and experiences visible to the public. As such, 
more researchers have been considering the benefits of 
participant-centered museum, gallery, or art-community 
exhibitions as a mean to empower marginalized groups to 
tell their own stories (Finney & Rishbeth, 2006; Finley, 
2008; Likes, 2010; Thallon, 2004). For instance, Finney 
and Rishbeth (2006) demonstrated how photo exhibitions, 
as a culmination of participatory visual research projects, 
raised social and political awareness about particular 
issues researched in the local community and gave “a 
creative ‘voice’” to people otherwise marginalized from 
mainstream communication” (p. 30). The photo exhibi-
tion enabled participants to communicate in creative 
ways, making their needs and experiences visible to the 
public. McIntyre (2003) echoed this view, suggesting that 
this approach enables participants:

to tell “visual stories” about themselves, thus creat-
ing opportunities for them to express themselves in 
their own images, words and reflections. In turn these 
images become points of entry into seeing beneath 
surface issues, relationships, community events, and 
the extent to which place informs identity. (p. 48)

Public exhibitions of participants’ artwork might pro-
vide a medium for self-expression and, at the same time, 
offer a means of communication between the participants 
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and public audiences. In line with Finney and Rishbeth’s 
(2006) research, Thallon (2004) conducted participatory 
visual research with vulnerable people with extremely 
debilitating illnesses and social conditions (AIDs, drug 
addiction, homelessness) and exhibited photographs of 
their personal histories on stage in a gallery context. 
While for Finney and Rishbeth (2006) photo exhibitions 
organized in urban spaces of their community attempted 
to give “voice” and “visibility” to people otherwise 
forgotten in mainstream society, Thallon (2004) incor-
porated exhibitions to document participants’ memories. 
Both Finney and Rishbeth’s and Thallon’s research aims, 
however, featured exhibitions that organized photographs 
according to research themes and that served as the major 
means for publicly disseminating the research findings.

These exhibitions, in general, have been regarded 
as beneficial to participants (Finney & Rishbeth, 2006; 
McNicoll, 1999), though Thallon (2004) discussed a 
number of challenges in her study. First, while partici-
pants wished to exhibit particular photos, the researcher/
artist decided not to show those images because she 
viewed them as potentially detrimental to the ways the 
audience would perceive them. While “photography is 
a way of recording and validating one’s life” (Thallon, 
2004, p. 6), several people in the audience viewed the 
participants’ lives in stereotypical ways and made deroga-
tory comments, upsetting the participants. At the same 
time, images the artist wished to exhibit would often 
be dismissed by the participants. In Thallon’s study, 
negotiating and agreeing upon the visual text to include 
in the exhibition was challenging for the researcher and 
participants. Different from the two studies described 
above, Enright (2013) gave power to ethnically diverse 
young people who participated in her study “to make all 
the big decisions” (Bratteteig & Wagner, 2012, p. 41), 
from creating the visual artifacts to curating the exhibi-
tion. In this study, young people became “experts” and 
moreover, “curators” in selecting and organizing their 
visual artifacts, as well as teaching researchers, parents, 
teachers, and school administrators about issues of the 
body and gender they experienced in their daily lives 
(Enright, 2013).

Museums, school-based art exhibitions, or com-
munity art-centers are social places where ethnically 
diverse young people’s and visitors’ learning occurs by 
constructing, interpreting, and mediating ideals, values, 
and knowledge in their encounters with the content of the 
exhibitions (e.g., photographs, videos, objects, paintings, 
toys, written stories) (Anderson et al., 2002). They can 
potentially work as powerful sites of public pedagogy 
for ethnically diverse young people’s self-expression. 
In line with other participatory research approaches 
(Enright, 2013; Finney & Rishbeth, 2006; Thallon, 
2004), in this article, I discuss the organization of the 
Moving in My World photo-exhibition at The Pedestrian 
Arts, an arts-based community center, as the culmination 
of a two-year-long visual participatory research project 
conducted with ethnically diverse young people in urban 
school contexts, and as a public dissemination of research 

findings. In the next sections, first, I discuss the visual 
methodology used for this study. Second, I present the 
three research themes as they were shown at the Moving 
in My World exhibition organized at the community-art 
exhibition, The Pedestrian Arts. Third, I identify the ben-
efits as well as limitations of organizing and delivering 
the Moving in My World photo-exhibition.

Visual Methodology
In the past few decades, in response to an increasingly 
global, visual-driven society, visual methodologies have 
evolved to more accurately capture the complexity of 
people’s lives, identities, and experiences (Azzarito, 
2010a). Qualitative researchers have embraced new meth-
odologies to redefine the researcher’s role in relation to 
participants, aiming to center and empower participants 
throughout the research process. In current participa-
tory research projects, for instance, lines between the 
researcher and the participants are becoming increasingly 
blurred, challenging the traditional hierarchical power 
relations between the researchers and the researched. 
Participants are no longer “subjects” but “co-researchers” 
and “collaborators” in the research process (Thompson, 
2008). Participatory-oriented processes not only value 
and affirm ethnically diverse young people’s views but 
also legitimate them as “experts” of their own lives and 
experiences. With action-oriented inquiries, using visual 
modalities, in particular, demands researchers to adopt 
boundary-crossing approaches to express or portray the 
multidimensionality of people’s experiences (Finley, 
2008, p. 683). New genres in qualitative research that 
cross disciplinary boundaries can bring a critical yet a 
creative and sensitive perspective to examining issues of 
culture and social justice in physical activity (Sparkes, 
2008).

To explore the lives of people being studied more 
acutely and in more culturally sensitive ways, Glass 
(2008) advocated that researchers in the social sciences 
move beyond conventional research methods by adopt-
ing performative research methods and thus experiment 
with “different ways of presenting texts [data]” (p. 51). 
Glass noted:

conventional data is oftentimes represented by flat 
words on a page, that appear bare and it is this that 
does little to explain health related phenomena 
exactly. As people’s emotions are complex and 
multiplicitous, part of the challenge for qualitative 
researchers is to accurately represent their data and 
bring alive its meaning. (p. 53)

The Moving in My World research attempted to 
extend beyond conventional qualitative research methods 
to situate ethnically diverse young people at the center 
of the research process and to bring ethnically diverse 
young people’s narratives alive by reaching out to the 
public. This methodology is “participant-centered,” as 
both researchers and participants invest in creating an idea 
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together and are both rewarded by the results (Pink, 2007, 
p.57). In this research, participants’ visual diaries were an 
outcome of the “combined intentions” of both research-
ers and participants and their negotiations. Because one 
of the key purposes of this visual participatory research 
was to allow outcomes of the work to remain in/with 
the research setting, instead of just “taking” from the 
setting (Pink, 2007), ethnically diverse young people’s 
photos were presented at school-based art exhibitions, 
community-based arts centers, a local museum, and 
academic conferences. This article reports on how part of 
the findings were shown at a photo-exhibition organized 
at a community-based arts center, The Pedestrian Arts, 
Leicester, United Kingdom.

Research Setting and Participants

This visual participatory research was conducted in three 
state-funded, inner-city schools with diverse student 
populations located in the Midlands region of the UK. 
Participants were 63 student-researchers aged 14–15 
(33 females and 30 males; 26 South Asian, 26 White, 7 
Black, 4 Non-White). The urban locality is one of the 
most diverse in the UK, reporting a 40% ethnic minority 
population (31% Asian, 8% Black, 1% Chinese and Non-
White) (Azzarito, 2011). Each of the three schools were 
given similar descriptions by the Office for Standards 
in Education, Children’s Services and Skills (Ofsted) 
with regard to the size and diversity of ethnic minority 
populations (50–70%), languages spoken (over 30, with 
an above average proportion of English as an additional 
language), and with over half of the pupils coming from 
wards with significant social and economic deprivation 
(Azzarito, 2011). Permission to conduct the Moving in My 
World research was obtained from each school, and three 
informed consent forms were obtained from students and 
their parents: 1) the first for student-researchers’ partici-
pation in the Moving in my World research; 2) the second 
for student-researchers consenting to have their faces 
visible, not blurred, for the photos used for the exhibi-
tions; and 3) the third for agreeing to show their photos 
at various public exhibitions. Throughout the article, I 
use the term ethnically diverse young people to encom-
pass the different ways young people self-identified. All 
participants’ names in this manuscript are pseudonyms.

Data Collection and Analysis

Visual methodologies, and in this case student-generated 
“visual diaries”, are particularly useful when researching 
ethnically diverse young people, because they enable 
participants to communicate and express themselves 
in meaningful and contextualized ways (Gauntlett and 
Holzwarth, 2006). Data were collected from multiple 
sources: field notes, interviews, and participants’ per-
sonal visual diaries of their body experiences using 
digital photographs. Student-researchers used digital 
cameras to create a visual diary, which aimed to express 
their thoughts, feelings and ideas about what it means 

to “move in their worlds”. For the method design of the 
visual diaries, a number of steps were followed: 1) a 
substantial literature on visual diaries was reviewed; 2) a 
pilot study was conducted with 4 nonparticipant year 10 
and 11 students; 3) a scholar in PE pedagogy and a artist/
scholar in art education with expertise in visual research 
were consulted for feedback on the process.

At the completion of the pilot study and fieldwork 
conducted over a 3-month period (i.e., 10 observations; 
60 min each class observation), each student-researcher 
received a digital camera and written and verbal instruc-
tions on how to use it (Wang, 1999). Student-researchers 
used digital cameras and created visual diaries to express 
their thoughts, feelings and ideas, and to share their 
stories about what it means to “move in their worlds.” 
In addition to the written instructions, each student-
researcher received verbal direction in a classroom setting 
about the goals of the Moving in my World diary, and 
the use of the digital camera. The written instructions 
aimed to help participants create their visual diary and 
included the following guiding questions: (1) How do I 
move in my world?; (2) Why do I move in my world?; 
and (3) How does my body feel when I move in my 
world? Drawing from prior visual research (Burke, 
2005), researchers instructed students to include 10–20 
pictures in their visual diary. During this time, students 
were introduced to the cameras, given time to try out 
various camera functions and to ask questions. Based 
on negotiations with participants, the 1-week period 
initially proposed by researchers for taking photographs 
was later treated in more flexible terms to accommodate 
student-researchers’ needs. Following the completion of 
their visual diaries, two formal interviews were conducted 
with each participant using a photo-feedback technique. 
Each student received all of their photos as a set of printed 
copies to allow them to reflect upon (Mizen, 2005), and 
make sense of the images they had chosen to represent 
their body experiences.

Drawing from relevant literature and research ques-
tions, researchers conducted a “visual-driven” content 
analysis of the photos included in each diary. To address 
the purpose of this study, inductive and deductive analy-
ses of student-researchers’ visual narratives and verbal 
meaning-making of the images (Rose, 2007) that centered 
on ethnically diverse young people’s practices for con-
struction of the active body (Kirk, 1991) were conducted. 
Images were categorized by writing codes next to each 
printed photo and triangulating data with transcripts and 
field notes. Codes were generated based on what students 
included in the visual diaries and what they intended to 
represent in the pictures (Rose, 2007). Triangulation of all 
data sources was conducted using a constant comparison 
approach, inductively and deductively. All the visual data 
(visual and verbal narratives) collected were thus catego-
rized and organized using NVIVO. Three research themes 
emerged from the data analysis and were reported at the 
Moving in My World photo exhibition: (a) “any shape, 
any age, anything”; (b) “you could say my life is being 
active”; and (c) “go for it and then people will realize.”
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The Moving in My World Exhibition

In this visual participatory research project, high-school 
students became researchers and photographers, using 
digital cameras to investigate their own experiences 
in physical activity. They created visual diaries that 
expressed their thoughts, feelings, and ideas. The student-
researchers then shared their stories about what it means 
to “move in their worlds.” This photo-exhibition was the 
culmination of a two-year visual ethnographic research 
project. The specific aim of the photo exhibition was to 
report and share findings with the public that focused on 
the ways ethnically diverse young people constructed 
themselves as active bodies in sites of physical culture.

For the public dissemination of the research themes, 
an artist was hired to curate the Moving in My World 
exhibition at The Pedestrian Arts. To encourage student-
researchers and their families to visit the museum and 
the community art center, the participants’ school com-
munities, teachers, head teachers and peers were invited 
via postcard invitations, emails and posters (Azzarito, 
2012). Invitations and advertisements were also dis-
seminated within the university community, and through 
The Pedestrian Arts and New Walk Museum’s informal 
network in Leicester (e.g., coffee shops, libraries, shops). 
Reaching a broad audience was an important goal for the 
project, to center the student-researchers in the research, 
and to make visible their views on the significance of 
physical activity in their daily lives (Hooper-Greenhill, 
2000). The next section discusses how the Moving in My 
World photo exhibition disseminated research themes to 
the public, giving some examples of visual and verbal 
text from each theme.

Findings: Moving in My World–From 
School PE to Photo-Exhibitions  
as Sites of Public Pedagogies

Any Shape, Any Age, Anything

While from a constructivist view both the institutions of 
schooling and museums contribute to the production of 
knowledge (Kenkmann, 2011, p. 285), unlike schools, the 
Moving in My World public exhibition offered a learning 
context for the audience’s different interpretations of the 
visual texts on display. This constructivist orientation to 
community art-center or museum exhibitions informs the 
ways the audience connects with, interprets, and forms 
a new perspective, and has an emotional response to the 
exhibition’s content (Anderson et al., 2002). Construc-
tivism views human learning as occurring through the 
formal and informal interactions that people have with 
visual objects and written narratives at sites of public 
pedagogy, such as museums and/or community-arts exhi-
bitions (Hooper-Greenhill, 2007). At public exhibitions, 
visitors actively construct knowledge and meanings, 
interpret images, and show willingness to open up to see 
issues, ideals, and knowledge from different perspectives. 

The Moving in My World exhibition at The Pedestrian 
Arts created an interactive social place where ethnically 
diverse young people’s body knowledge was put on stage, 
and visitors, like learners in school (Azzarito & Ennis, 
2003), were encouraged to make linkages among their 
prior experiences, everyday life experiences, and the 
exhibition’s content (Hooper-Greenhill, 2007).

For the organization and delivery of the Moving in 
My World exhibition, there was a conscious effort to use 
a public space in the local community to bring ethnically 
diverse young people’s photo-narratives, ideas, and expe-
riences in physical culture alive, disseminating parts of 
the research findings beyond the “academic monopoly” 
(McNicoll, 1999). One of the aims of this participatory 
research was to position ethnically diverse young people 
as “student-researchers,” “active” participants as well as 
“spectators” of the photo exhibition at The Pedestrian 
Arts. The Moving in My World exhibit of words and 
photographs attempted to capture the many different 
ways the students in the project ‘”saw,” talked about, and 
reflected upon the significance of physical activity in their 
everyday lives. The first theme entitled “…any shape, 
any age, anything…” was displayed in the first room of 
The Pedestrian Arts (Figure 1). The following written 
text aimed to provide a summary of the research theme 
represented by the images, accompanied by students’ 
quotations (written texts next to images):

‘…any shape, any age, anything…’. Young people 
today are often warned that they are becoming less 
active and more overweight than ever before. They 
are labeled ‘at risk’ for health problems. Given 
these public health concerns, one of the goals of the 
Moving in My World research project was for young 
people to ‘speak for themselves’. How do they see 
themselves and their bodies? What does it mean to 
move in their worlds? The photographs and stories 
of student-researchers shared in this room show 
that physical activity is important to them. They see 
themselves as physically active, moving in many 
different ways, for many different reasons. Physical 
activity might mean a walk in the park, a pick-up 
game at lunch, exercising at school, or trampolining 
in the back garden. Movement is not only training or 
competition in sport. Today, young people’s physical 
culture—all the ways the body moves—includes 
exercise, recreation, and leisure activities for all… 
any shape, any size, any age, anything!

Images projected by visual technologies inevitably 
shape and mediate how ethnically diverse young people 
envisage their own body-selves. The pressure on ethni-
cally diverse young people’s bodies that the obesity 
epidemic produces on the one hand, and body perfections 
(e.g., fit, slender, muscular, sporting ideal bodies) that the 
media narrate on the other hand, can be discouraging for 
many ethnically diverse young people (Azzarito, 2009). 
Moving in my World created a pedagogical space for 
ethnically diverse young people to think about alternative 
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Figure 1 — Research theme #1:‘. . . any shape, any age, anything. . . 
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images to the media body narratives and thus take photos 
that would represent themselves in physical culture. 
They made decisions to document their autobiographi-
cal narratives, portraying themselves as active, moving 
body-selves in positive and multiple ways, legitimating 
different sizes and shapes. The photos and narratives 
included in this first theme presented ethnically diverse 
young people’s authentic ways of seeing of their bodies 
to the public, and thus to challenge stereotypical views of 
ethnically diverse young people and girls as “unhealthy,” 
“unfit,” “fat,” or “lazy” (Azzarito, 2009).

Student-researchers depicted themselves as active 
bodies, bodies committed to movement, sport, and recre-
ational practices, although their embodied identities were 
constructed and expressed in a wide range of ways based 
on the sociocultural and economic resources available to 
them. This first theme, thus, aimed to capture the various 
dynamic and creative ways that ethnically diverse young 
people articulated themselves as active bodies in different 
sites of physical culture in the local context of their lives. 
Against the dominant public health discourse that frames 
ethnically diverse young people’s bodies within a deficit 
paradigm, “…any shape, any age, anything…” hoped to 
provide a visual counter-narrative of the body-at-risk 
discourse. For instance, Tommy’s and Dristi’s visual nar-
ratives illustrate this theme. First, the photo portraying 
Tommy holding his basketball while giving his back to 
the viewer in the backyard of his home (picture positioned 
on the centered line of Figure 1; second picture from the 
left side) recontextualizes the conventional image of the 
professional basketball player on the basketball court 
in a backyard by providing a more authentic picture of 
a sporting male body. Out of the 15 photos he included 
in his visual diary, Tommy is visible in 11 photos put-
ting his own sporting body on stage in the context of his 
home and/or backyard while playing basketball, training 
(i.e., doing sit-ups, push-ups), and posing with soccer 
trophies and sport awards in his own room. Tommy’s 
commitment to physical culture is clear and loud: “I 
train every day, nights, and weekends” and “hope to play 
sport professionally.” Social class, like race and gender, 
informs ethnically diverse young people’s construction 
of identity in fluid ways. According to Ismond (2003), 
in the context of the UK, sport is a masculinizing space, 
playing a crucial role in the construction and performance 
of white boys’ working-class masculinity. Rather than 
academics, success in sport for white working class boys 
represents a symbolic marker of highly skilled, confident, 
and competitive boyhood—an image of himself that 
Tommy hopes to share with the viewer.

Dristi, like Jake, is equally committed to movement, 
but sport is absent from the picturing of her embodied 
self. While during the interview, Dristi explained that “I 
am active, usually at home,” her interpretation of “moving 
in my world,” and the ways she decides to display her 
moving body, differs significantly from Tommy’s. Dristi 
continued: “when I go back home, my sister wants to play 
with ball or skipping rope…we are skipping, running, or 
playing football with my sister…I hope to get an exer-

cise bike in my living room but no money.” Distancing 
herself from sport, Dristi remains invisible in her visual 
diary, centering recreational body practices performed 
by her sister at home. For example, many of the photos 
Dristi (South Asian) produced for her Moving in My 
World visual diary picture her sister playing soccer with 
a small ball (picture positioned on the top line of Figure 
1; second photo from the right side) or jumping using 
a rope. Similar to Tommy, Dristi represented herself 
as committed to physical activity in the private space 
of home, but differently from Tommy, she sees herself 
engaging with her sister in recreational forms of physi-
cal culture (e.g., playing games with her sister, biking in 
her living room). Dristi’s choices and opportunities to 
engage in sites of physical culture are based on the kinds 
of socioeducational and economic recourses available to 
her in the context of her daily life. Similar to Tommy’s 
and Dristi’s diverse representations of active bodies, 
student-researchers’ photos included in the first room 
hoped to celebrate, recognize, and legitimate ethnically 
diverse young people’s commitment to movement in 
all its different forms, displaying authentic, culturally 
relevant, and dynamic forms of ethnically diverse young 
people’s images of active bodies in physical culture in 
real spaces and places of their daily lives.

As the intention of the Moving in My World exhibi-
tion was to make student-researchers’ embodied experi-
ences visible to the public, this exhibition served as a 
public pedagogy (Hooper-Greenhill, 2007) for challeng-
ing reductive and negative notions of ethnically diverse 
young people or poor young people in deprived areas as 
“lazy,” “inactive,” or “at-risk” (Azzarito, 2009). The exhi-
bition hoped to open a public dialogue about the multiple 
ways ethnically diverse young people in a diverse urban 
community constructed their active bodies by engaging 
in micropractices available to them in their daily lives. 
Student-researchers’ creation of photos was done on 
the basis of their prior experiences, cultural positioning, 
socioeducational and economic resources, and individual 
biographies. Because each person processes experience, 
knowledge, and meanings around their active body in 
multiple ways, such as Tommy’s and Dristi’s framing 
of their engagement in physical culture, other student-
researchers in this study represented different ways of 
seeing their physicality. Thus, photos exhibited in the 
first room—“…any shape, any age, anything…”—hoped 
to create a wide range of different body encounters in 
real spaces to recognize the significance of any active 
body experience and performance. Body narratives, dif-
ferences, and embodied identities are then articulated 
through ethnically diverse young people’s eyes and 
exhibited through the museum public pedagogy.

You Could Say My Life is Being Active

The Moving in My World exhibition aimed to display a 
diversity of people’s representations of their bodies–their 
array of experiences and range of ideas about their physi-
cality. Thus, similar to Ross, Barak and Krane’s (2013) 
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research aim, this public display of autobiographical 
body representations worked as a counternarrative to 
dominant discourses about the body as fabricated by the 
media. Moreover, this exhibition hoped to show ethni-
cally diverse young people’s “real bodies” in “real places” 
(Hooper-Greenhill, 2004), making ethnically diverse 
young people’s identities visible to the public. The second 
room (Figure 2), showed the ways student-researchers 
constructed themselves as active bodies in a wide range of 
sites of physical culture, in and beyond traditional sports-
based, competitive spaces. In this room, the written and 
visual texts included the following narrative:

‘…you could say my life is being active.’ These 
photo stories reflect how young people’s beliefs, 
hopes and dreams are experienced through their 
moving bodies in real space. Young people’s ideas 
about who they are and who they want to be influence 
how they move in their worlds. The activities they 
choose connect to how they see themselves. Some 
students aspire to play sport professionally; others 
think of physical activity as something to be shared 
just with family or close friends. The pictures in 
this room also show young people being physically 
active in a range of different places. Many students 
photographed school team spaces or clubs. Some 
other students, particularly girls, portrayed physi-
cal education as an important place for movement. 
Still others presented parks, gardens or homes as the 
places where they enjoy recreational, noncompeti-
tive activities. The students’ photographs of bodies 
moving in and through different spaces reflect the 
range of opportunities they have, and the choices 
they make.

The multiplicity of body practices and meaning-
making that ethnically diverse young people represented 
offered alternative visions to current fitness-based 
schooling practices for ethnically diverse young people’s 
body control and discipline (e.g., BMI, fitness testing). 
Such exhibitions hoped to teach the public about ethni-
cally diverse young people’s own engagement with and 
understanding of physical culture, including their cultural 
expressions of enjoyment, dedication, and enthusiasm. 
Putting ethnically diverse young people’s own represen-
tations of their body experiences and views on display 
intended to “accurately represent their data and bring 
alive its meaning” (Glass, 2008, p. 3) to the public, 
creating a pedagogical space for critical reflection. The 
representation of local knowledge and representation 
(i.e., “authentic knowledge” is inherently transforma-
tive for both participants and audiences (Cameron & 
Gibson, 2005).

The display of images in a museum presents a story 
producing multiple interpretive processes (Hooper-
Greenhill, 2000). While the first room hoped to portray 
the heterogeneity of ethnically diverse young people’s 
views, accounts, and visual expressions of the active 
body, opening up questions of subjectivity, meaning, and 

identity, the second theme aimed to legitimate ethnically 
diverse student-researchers’ experiences, feelings, hopes, 
and dreams. As Hooper-Greenhill (2000, p. 23) suggests, 
“images form part of the world of the everyday.” For 
instance, Adhira, who was born in Zimbawe and moved 
to the UK when she was ten years old, decided to include 
four pictures in her visual diary capturing the feelings she 
attached to what “moving in my world” meant to her: two 
displaying a yoga mat in the living room of her home 
where she does yoga regularly every morning before 
going to school; one self-portrayal of her “walking body”; 
and the last photo picturing a swimming pool where she 
used to swim before she had to quit because her parents 
felt it was not safe for Adhira to walk by herself back 
home. The exhibition offers a self-portrayal of Adhira’s 
“walking body” to school (see picture positioned on the 
top line of Figure 2; first picture from the right side). 
Adhira enjoys and loves walking, a body practice she 
does in her daily life by walking to “school, park, shop-
ping, anything,” and an activity that, according to Adhira, 
“helps my asthma.”

To Adhira, the “walking body” photo symbolizes 
the pleasure and enjoyment she feels, her taking care 
of her health (her asthma), and feelings of relaxation 
she experiences when walking in the urban context of 
her community. As Hooper-Greenhill (2000) suggested, 
self-portraits can be particularly powerful visual state-
ments about the self. Adhira’s self-portrayal aimed to 
communicate an emotional narrative about her engage-
ment in physical culture that differs from the emotional 
tales embedded in many other photos produced, for 
instance, by male student-researchers (see set of photos 
positioned in the middle of Figure 2). For example, dif-
ferently from Adhira, Sagar’s (Black) “moving in my 
world” was represented by 23 photos that displayed his 
training for track and field competitions (21 photos) 
and self-portrayals posing for the photographer (Sagar’s 
mom) while holding his trophies and medals (2 photos). 
For Sagar, his self-portrayals (e.g., see photo positioned 
in the middle of Figure 2; second photo from the left 
side) intend to communicate his dreams, aspirations, and 
hopes to become a professional track-and-field athlete.

Go for It and Then People Will Realize

While ethnically diverse young people’s visual narra-
tives challenged racialized stereotypical constructions 
of their body as “lazy” or “inactive,” they voiced their 
concerns. The third theme shown in the third room of 
The Pedestrian Arts (Figure 3) shed light on how par-
ticipants negotiated stereotypes and barriers to be and 
become active bodies. Ethnically diverse young people’s 
opinions and visual story-telling was summarized to the 
public as following:

“...go for it and then people will realize...” As the 
student-researchers in this project reflected on the 
pictures included in their visual diaries, they com-
mented on equity, access and attitudes. This display 
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Figure 2 — Research Theme #2: “…you can say my life is being active…”
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highlights their suggestions for improving opportuni-
ties in sport, physical education and recreation for 
people their age. Their ideas and recommendations 
raise questions for us all.

The exhibition hoped to create a dynamic cultural 
space of contestation of dominant discourses of ethni-
cally diverse young people as “inactive,” “unfit,” and 
“unhealthy”; in other words, a space through which issues 
of justice and equalities in physical culture are performed 
through the ethnically diverse young people’s stories their 
pictures tell. The Pedestrian Arts created a social-critical 
space where visitors’ engagement with the exhibition 
opened up new perspectives on body knowledge and 
created meaningful pedagogical encounters between the 
audience and ethnically diverse young people’s visual 
narratives. While school classrooms have a “contrived 
character,” in sites of public exhibition, “learners take 
ownership of space much more independently than in the 
classroom” (Kenkmann, 2011, p. 285). This participants-
centered exhibition produced sites where the diversity 
of ethnically diverse young people’s ways of knowing, 
learning, and meaning-making was legitimated, encour-
aged, and valued (Hooper-Greenhill, 2004).

When real life experiences are portrayed in con-
structivist exhibitions, power relations of gender, race, 
and social class become embedded within the museum 
exhibition. As Hooper-Greenhill (2000) maintains, “this 
is why museums are sites of contention, but also why 
they are potential sites for change” (p. 21). Museum 
exhibitions open up cultural possibilities to understand 
the social construction of the body in multiple ways by 
simultaneously recognizing and disrupting racial, social 
class, and gender power relations. The Moving in My 
World exhibition worked as a cultural mediator (Hooper-
Greenhill, 2007) on the one hand, to legitimate, affirm, 
and value ethnically diverse young people’s construction 
of embodied identities and portray difference in physical 
culture in a positive light, and on the other hand to shed 
light on persistent inequities and inequalities impacting 
participants’ access, choices, and opportunities to fully 
engage in sites of physical culture.

The quotation used for the third theme’s title, “…go 
for it and then people realize…”, for instance, accompa-
nies Samir’s visual statement portraying his skillfulness 
and athleticism in basketball in the context of the back-
yard of his home (see photos positioned on the bottom 
line of Figure 3; second photo from the right side). 
During the interview, Samir, who self-identifies as South 
Asian, explained how his body was often stereotyped as 
“weak” or “not good at sport” when growing up because 
of his race and ethnic background. Critically aware of 
the potential negative impact of stereotypes on the body, 
Samir decided to create a self-portrayal that intentionally 
challenges and subverts the racialized construction of the 
South Asian body as physically inferior, less athletic, or 
less sporty than their white or black male peers (Braham, 
2003), by reconstructing the image of the South Asian 
male body as a sporting, highly skilled body in basketball 

and cricket. Except for two images portraying him posing 
with his friends, all the photos Samir included in his 
visual diary portray Samir’s body in action, performing 
dribbling and dunking in basketball and playing cricket.

At the intersection of race, gender played a role 
in student-researchers’ expressions of their physical-
ity. While girls portray themselves as active bodies in 
the private space of the home or the single-sex PE site 
(Azzarito, 2010b), the majority of girls reported experi-
encing barriers and lack of resources and opportunities 
that constrained their engagement in sport-based prac-
tices in public spaces (Figure 3). Ethnically diverse girls 
highlighted the gender gap outside of school in the wider 
public domain of sport, stressing the limited access to 
sport in the public domains, and arguing, for instance, 
for more “girls’ teams” in sport or more “safe spaces” in 
the public urban locations of their community (Figure 3). 
Thus, the pedagogical intent (Hooper-Greenhill, 2007) 
of “…go for it and then people realize…” was to display 
student-researchers’ critical views of their experiences in 
physical culture, engaging the visitors to “close listen” 
(Gauntlett & Holzwarth, 2007) to ethnically diverse 
young people’s “visual stories” about inequalities, bar-
riers, and limited choices they experienced in their daily 
lives.

Gender, like other identity categories, is a cultural 
construct that works to represent, reproduce, and con-
stitute self-identities. The third room’s exhibit therefore 
aimed to make social justice issues, as portrayed by 
ethnically diverse student-researchers, visible to the 
public. When researching issues of social justice using 
image-based approaches, images can “speak for them-
selves” because “the image is not a passive element”; 
visual data presented in an exhibition should be left to the 
interpretation of its audience (Pink, 2007). The Moving 
in My World exhibition’s pedagogical approach hoped to 
open up possibilities for the viewer’s emotional response 
and critical interpretation of the images. However, while 
this room was intentionally constructed as a site of con-
testation for social change, as Hooper-Greenhill (2000) 
suggested, it is important to recognize that there is no 
guarantee that the intended meanings will be received by 
the audience. The public might respond to the visual and 
textual artifacts shown at the exhibition in different ways.

Benefits and Limitations

The creation of public exhibitions, beyond school sites, 
has an explicit pedagogical intention and does peda-
gogical work regarding specific issues in physical culture 
(Phillips & Tinning, 2011). In spite of growing visual 
participatory research in the social sciences, however, 
few exhibitions have served as a new form of dissemina-
tion of research findings in physical education pedagogy 
(for example, see Azzarito, 2013; Enright, 2013). The 
public display of ethnically diverse young people’s body 
knowledge and places where they engage in physical 
culture in their daily lives largely remains invisible to 
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Figure 3 — Research theme #3: “...go for it and then people will realize...”

public audiences. This article aimed to fill this knowledge 
gap. The Moving in My World exhibition was intended 
to move beyond traditional qualitative research methods, 
by embracing innovative visual methodologies to enable 
ethnically diverse young people to voice, express, and 
present their own understanding of their body experi-
ences, concerns, and struggles to the public (e.g., teachers, 
families, peers, policy-makers). This exhibition aimed to 
enhance the authenticity of participation in this research 

project and ensure participants’ ownership of their visual 
work.

For this study, the adoption of an “enabling meth-
odology” by using photography and organizing a public 
exhibition of students’ photo-work resulted in a number 
of benefits. First, given that “participatory research 
puts research capabilities in the hand of deprived and 
disenfranchised people so they can transform their lives 
for themselves (McNicoll, 1999, p. 52), in the Moving 
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in my Word research, ethnically diverse young people 
themselves benefitted from this research, gaining subjec-
tive knowledge about their body experiences in physical 
activity. Ethnically diverse young people had personal 
involvement in the research and experienced a sense of 
pride and ownership over their work by presenting their 
artwork in schools, community-based art centers, art 
museum exhibitions, and academic conferences.

In addition, many participants reported that they had 
never owned or used a digital camera, and therefore, they 
benefitted from learning how to use technology to repre-
sent their body experiences. They learned basic digital 
photography skills and learned about presenting their 
work in the form of visual art. They shared their artwork 
in their schools and community, with their peers, their 
families, and with a larger audience. Further, because 
many students who participated in Moving in My World 
explained that they did not intend to pursue academics 
after secondary graduation, they asked for some form of 
acknowledgment of their work from the researchers. Thus 
they received a Certificate of Participation to acknowl-
edge their engagement with this research; their learning 
about digital photography; and the responsibility they 
demonstrated in using, safeguarding, and returning the 
university’s digital cameras. All students in this project 
returned the digital cameras to the researchers on time 
and in perfect condition.

The Pedestrian Arts, the school community, and the 
city art museum benefited from the Moving in My World 
exhibitions by showing ethnically diverse young people’s 
story-telling about their engagement in physical culture 
in their community. Ethnically diverse young people’s 
exhibition of Moving in My World as a form of personal 
and cultural expression enriched local culture; moreover it 
engaged the community and the general public in reflect-
ing on ethnically diverse young people’s experiences with 
movement, physical activity, and identity in a contem-
porary urban context. The exhibition hoped to produce a 
counter-hegemonic discourse around ethnically diverse 
young people’s physicality, “breaking the academic 
monopoly on knowledge production” (McNicoll, 1999, 
p. 52). Reaching a broad audience was an important goal 
for the project, to center the student-researchers in the 
research and to make visible their views on the signifi-
cance of physical activity in their daily lives. To encour-
age student-researchers and their communities to come 
to the museum and the community art center, the partici-
pants’ school communities, teachers, head teachers, and 
peers were invited via postcard invitations, emails, and 
posters (see postcard invitation in Azzarito, 2012, 2013). 
Invitations and advertisements were also disseminated 
within the university community, and through the New 
Walk Museum and Art Gallery, Leicester’s informal net-
work in the local community (e.g., coffee shops, libraries, 
shops). The audience included student-participants, their 
peers, school teachers, artists, university students and 
professors, and other people who simply stopped by the 
arts center because they were intrigued by the idea of 
the exhibition. Visitors’ comments gathered in the guest 

notebook were positive overall; no negative notes were 
recorded. Examples of visitors’ comments included:

A great accomplishment and the culmination of all 
your hard work. How wonderful to ‘bring to life’ the 
voices and experiences of the pupils – it has been 
a ‘moving’ insight into their worlds. Thank you, 
Louisa Webb.

This was a very proud moment to see my son in the 
photographs on display. Many thanks. Parent, XXXX

School XXXX are proud to have involved in such 
an interesting and enlightening project. School 
teacher, XXXX

A rare and valuable insight. The combination of 
image and text really hits home. Well done to all 
involved. XXXX

Proud of my boys! School teacher, XXXX

Striking and insightful, a real pleasure to take in! 
XXX

I really enjoyed looking at the great pictures and 
trilled that my pictures are among these Student, 
XXXX

Well done as the exhibition captures the complexities 
so well. Beautifully presented. Academic, XXXX

Great in everything – more diversity, more reality! 
XXXX

This is a wonderful thought-provoking and yet 
moving exhibition. Well done to everyone. XXXXX

Accessible exhibitions can lead not only to viewing 
knowledge and issues from different perspectives but 
also to enjoyment and pleasure (Finney & Rishbeth, 
2006). The role of the exhibition as the Pedestrian Arts 
as a form of critical pedagogy engendered a socioeduca-
tional space where identities were shared, appreciated, 
and celebrated (Hooper-Greenhill, 2007). Though the 
transformative potential of this research approach is 
widely recognized (Bratteteig & Wagner, 2012; Bryant, 
2011; Cameron & Gibson, 2004; Clover, 2011; Kenk-
mann, 2011; McNicoll, 1999), I acknowledge a number 
of limitations concerning the participatory design of the 
Moving in My World research. As in McNicoll’s (1999) 
study, for instance, a real power-sharing throughout all 
the phases of the research, including the organization and 
delivery of the exhibition, was difficult to apply. While 
all student-researchers in Moving in My World made 
decisions regarding the creation of their visual diaries, 
student-researchers were not included in the process of 
the exhibition organization, from choosing the research 
themes to the selection and display of images. Differ-
ently from Enright’s (2013) participatory visual design, 
for the Moving in My World project, a curator was hired 
for to select images representative of each of the three 
research themes and to mount the photos and written texts 
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(students’ quotations from interviews) at The Pedestrian 
Arts for a high-quality exhibition. While concurring 
with McNicoll (1999) that “knowledge equal power” (p. 
56), for this study, a power-sharing among the students, 
curator, and researcher was difficult to achieve with over 
60 student-researchers located in two different school 
contexts. Enright’s (2013) approach that positioned 
students as “curators” of the school exhibitions might 
be more feasible when working with a small sample of 
participants in a single-school context.

To legitimate and celebrate all students’ work, how-
ever, the curator included at least one image from each 
student’s visual diary in the Moving in My World exhibi-
tion. The curator and Research Assistant (RA) expended 
much effort to ensure that the three themes were accu-
rately represented and on editing to enhance the quality of 
the photographs. While “decision-making is the exercise 
of power” (Bratteteig & Wagner, 2012, p. 41), I recognize 
that the curator’s decision-making power over organizing 
the exhibition might have been too disempowering for 
students to some extent. While the curator and researchers 
ensured that at least one photo from each participant’s 
visual diary was shown at the Pedestrian Art Gallery’s 
Moving in My World exhibition, the curator made the 
decision regarding the selection of the images. The three 
themes that the research findings exhibited then included 
at least one photo from each student-researcher’s visual 
diary, but student-researchers did not participate in the 
“big decision” regarding the curation of the exhibition. 
As Bryant (2011) pointed out, in participatory research 
“the level of involvement became crucial to ensuring 
that the pupils retained ownership of their exhibition” (p. 
391). Student’s lack ownership over the curation of the 
exhibition was a limitation for the Moving in My World 
participatory research design. I recognize that student-
researchers’ and researchers’ negotiation of “big and 
small decisions” throughout the research process should 
be at the heart of participatory design projects (Bratteteig 
& Wagner, 2012, p. 41).

Although students did not make decisions concern-
ing the content of the exhibition, the second interview 
conducted with each student, the member-check (Azza-
rito, 2012), aimed to establish the researcher’s and 
student-researchers’ “mutual understanding” (Bratteteig 
& Wagner, 2012, p. 47) of the research themes emerging 
from the data analysis. One of the goals of the second 
students’ formal interview, the member-check, was for 
the researcher to seek students’ feedback on the outcomes 
of the data analysis and proposed research themes for the 
exhibition (Mitchell, 2011). Everyone involved with the 
Moving in my World exhibition, including the students, 
the researcher, the RA, and curator, contributed to the 
project with different forms of expertise. Thus, it can be 
suggested that combining a shared vision and goal for the 
project, various types of expertise, and different shares 
in the decision-making reflects, to some extent, a form 
of shared power.

The project received positive feedback from students, 
teachers, head teachers, and the larger audience, and yet, 

the shift from the community-arts exhibition back to the 
PE class did not occur. This was another limitation of this 
research. Following up on the Pedestrian Arts exhibition, 
creating a pedagogical space for the researcher’s and PE 
teachers’ discussion of the potential impact of the visual 
images on teaching and learning in school should have 
been another important educational step. To sustain a 
social justice agenda that will empower ethnically diverse 
young people in physical culture, inherent links between 
the formal site of schooling and sites of public pedagogy 
need be nurtured, sustained, and strengthened. In this 
case, for example, considering ethnically diverse young 
people’s excitement and involvement with the visual 
in the Moving in my World project, the visual could be 
used by teachers as a pedagogical approach to assist 
ethnically diverse young people’s identity formation 
and embodied learning in physical activity and health. 
For instance, teachers’ use of social media (e.g., digital 
photography, video, blogs) in physical culture can do 
“pedagogical work” (Phillips & Tinning, 2011) to assist 
ethnically diverse young people’s understanding of the 
role of media in developing their physicality. Different 
kinds of visual texts (i.e., photography, videos, collages) 
integrated in the PE curricula could help teachers “see” 
ethnically diverse young people’s own ways of seeing 
their body experiences and inequalities that inform their 
embodiment (Azzarito, 2010a). Students’ engagement 
with sites of public visual pedagogy might challenge 
controlling and disciplinary classrooms (Kenkmann, 
2011) by empowering students to become active and 
critical agents in constructing who they want to be and 
to become as moving and confident bodies in the world.
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